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ABOUT THIS PROJECT 
 
In 2019, the AFI Catalog of Feature Films embarked upon a new, three-year 
init iative t i t led “Women They Talk About” to support unprecedented empirical 
research about the role of gender throughout the first century of the American 
fi lm industry, 1893-1993. With generous grant funding from the National 
Endowment for the Humanit ies and The David and Lura Lovell Foundation, the 
project repurposes AFI’s uniquely comprehensive, academic data to secure 
early female f i lmmakers in the historical canon.  
 
“Women They Talk About,” named after the 1928 feature fi lm, is specif ically 
designed to use data as a narrative tool to engender the true story of women 
as forerunners in the industry. When the project launches to the public in 
2022, user-generated and application-driven reports wil l  be presented with 
data visualizations on the AFI Catalog homepage and at AFI.com to i l lustrate, 
and authenticate, women’s contributions, and to posit ion gender parity as a 
foundational element of cultural, economic and labor history. 
 
AFI Catalog researchers are revisi t ing records for pre-1930 releases to 
enhance documentation and add previously uncredited names to be integrated 
in report outcomes. Concurrently, AFI Catalog developers are creating 
database upgrades specif ically for gender research. For example, AFI 
Catalog users wil l be able to evaluate actual data for the first t ime about 
widely circulated but unsubstantiated theories that women represented 50% of 
si lent era story and scenario writers. The project aims to open doors beyond 
these immediate applications to prompt discoveries yet to be imagined. 
Collaborating with historians, educators and research inst i tut ions worldwide, 
AFI wil l bring the pioneering work of female fi lmmakers into the vernacular to 
ensure they are, indeed, “Women They Talk About.” 
 
“Women They Talk About” is one of AFI’s pioneering efforts to empower 
female fi lmmakers, including the AFI Directing Workshop for Women, the AFI 
Cinematography Introductory Intensive for Women and the Young Women in 
Fi lm Intensive. Read more about these programs at AFI.com.  
 
This project is funded with generous support from: 
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 WOMEN THEY TALK ABOUT  
 

 
“Ideas can be absorbed with more facility from motion picture screens than from books or 

lectures. My job now is to supplant the blackboard with the screen.” - Lois Weber, American 
Silent Film Director, Screenwriter, Producer, and Actress 

 
"I would trust Miss Weber with any sum of money that she needed to make any picture that 

she wanted to make. I would be sure that she would bring it back.” – Carl Laemmle, Founder 
of Universal Pictures  

 
SUMMARY 
This curriculum has three objectives: for students to develop research skills by using the AFI 
catalog and other online databases; for students to critically analyze the film “Shoes” by Lois 
Weber (1916); and for students to explore the important role that women played in the 
development of the motion picture industry.  
 
SUBJECTS: History & Social Studies, English Language Arts, Media Arts 
 
GRADES: 9-12 
 
GUIDING QUESTIONS 
 

● What role did women have in the development of the motion picture industry?  
 

● Using a variety of primary and secondary sources, how can we share stories that 
might otherwise go unheard? 
 

● What might have been Lois Weber’s intentions in making the film, “Shoes?”  
 

● How does the film, “Shoes,” address themes such as poverty and the changing role of 
women in society in the early 20th Century?  
 

● What role did Universal Pictures and Universal City have in supporting women 
filmmakers during the silent era? 
 

● Why is it important to recognize Lois Weber and her impact on early Hollywood?  
 
LEARNING STANDARDS (see pages 18-22)  
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Lois Weber (left) directing Anna Pavlova and Douglas Gerrard on the set of The Dumb Girl of Portici (1916). Courtesy 
of the Library of Congress. 

 
LEARNING OBJECTIVES (STUDENTS WILL BE ABLE TO…) 
 

● Explain the formative role that women filmmakers played in early Hollywood. 
● Describe the changing roles of women in society as reflected by the entry of more 

women into the workforce, particularly in the film industry. 
● Summarize the plot of the film, “Shoes,” by Lois Weber.  
● Describe the changing roles of women in the early 20th century as portrayed in the 

narrative film, “Shoes,” by Lois Weber.  
● Analyze the intent, meaning, and reception of the film, “Shoes,” with consideration to 

the cultural and societal context in which it was made.  
● Conduct research using the AFI Catalog and other online resources such as Lantern –

Media History Digital Library and Columbia University’s Women Film Pioneers 
Project. 

● Gather relevant information from multiple print and digital sources, using advanced 
searches effectively. 

https://aficatalog.afi.com
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● Analyze primary sources such as original film reviews and press clippings.
● Analyze the events described in articles and documentaries about Lois Weber and

explain how one event or action caused another; summarize the events of her life
through various media - a written essay, a visual timeline, a multimedia presentation.

● Determine the meaning of words and phrases as they are used in a text, including
vocabulary about film, film history, and film criticism.

● Examine the growth of the early film industry and its role in American culture and
modern California.

● Examine the development of the studio system, particularly Universal Studios and its
unique position in the women’s suffrage movement.

PREPARATION FOR TEACHERS (articles and other online resources) 

● Link to Milestone Films streaming version of SHOES: https://milestone.vhx.tv/products/shoes-2
● Read Columbia University Women Film Pioneer’s Project Article: How Women Worked in the

US Silent Film Industry https://wfpp.columbia.edu/essay/how-women-worked-in-the-us-silent-
film-industry/

● View the PBS Unladylike 2020 - Lois Weber Profile:
https://unladylike2020.com/profile/lois-weber/

● Read Film as Social and Cultural History on the History Matters! website:
http://historymatters.gmu.edu/mse/film/socialhist.html

● Read Teaching Film Analysis on the NEH Edsitement website:
https://edsitement.neh.gov/teachers-guides/teaching-film-analysis-humanities

MEDIA & MATERIALS (for students) 

1. Library of Congress “Shoes” Essay by Shelley Stamp:
https://www.loc.gov/static/programs/national-film-preservation-
board/documents/shoes.pdf

2. Columbia University Women Film Pioneer’s Biography on Lois Weber:
https://wfpp.columbia.edu/pioneer/ccp-lois-weber/

3. Columbia University Women Film Pioneer’s Article: How Women Worked in the US 
Silent Film Industry (sections 1 and 5.1): https://wfpp.columbia.edu/essay/how-
women-worked-in-the-us-silent-film-industry/

4. KCET Documentary Series, LOST LA, Episode: Dream Factory (The first half of the 
episode explores the career of Lois Weber; the second half explores how the Central 
Casting Bureau capitalized on the city's segregated ethnic enclaves when filling 
background roles in films): https://www.kcet.org/shows/lost-la/episodes/dream-
factory

5. Lantern Media History Digital Library: https://lantern.mediahist.org/
6. “The Universal Women” chapter from Anthony Slide’s The Silent Feminists: America’s 

First Women Directors, located here: https://wfpp.columbia.edu/wp-content/
uploads/2022/03/Universal-Women_Slide.pdf

https://milestone.vhx.tv/products/shoes-2
https://wfpp.columbia.edu/wp-content/uploads/2022/03/Universal-Women_Slide.pdf
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Image by Burton Rice for Bluebird Photoplays (Life time: pre-1925 publication of advertisement by defunct film 
company; expired copyright) - Original publication: The Moving Picture World (New York, N.Y.)



IN HER SHOES Curriculum 6 

HISTORICAL BACKGROUND  
 
Excerpts from “Women in Early Filmmaking: No Finer Calling” 
by Shelley Stamp 
 
 Moviegoing became sensationally popular in the first decades of the twentieth 
century, quickly surpassing other commercial entertainments like vaudeville and amusement 
parks, creating a tremendous demand for films.  Movie theaters changed programs several 
times a week, sometimes daily, showing a revolving program of short films. Opportunities 
abounded for virtually anyone interested in working in this new medium, including many 
women. One hundred years ago, the movie business was a place of incredible opportunity 
for women – arguably much more open to female filmmakers than it remains today.  
 
 Early moviemaking was also a flexible enterprise where it was relatively easy to move 
between creative positions and the role of “director” as we now know it was less clearly 
defined.  People who entered the business in one capacity could move to other roles with 
relative ease.  Women could move from screenwriting to acting to directing, as Lois Weber 
did, or from acting to producing to directing as Dorothy Davenport Reid did.  Many began 
their careers acting in front of the camera, then graduated to creative roles behind the scenes 
like writing and directing, including Gene Gauntier … Gauntier’s description of her work in 
the early days of Kalem [Studios] perfectly illustrates the fluidity of creative roles in early film 
production – and the opportunities this created for enterprising, artistic women:  “In addition 
to playing the principal parts, I also wrote, with exception of a bare half-dozen, every one of 
the five hundred or so pictures in which I appeared.  I picked locations, supervised sets, 
passed on tests, co-directed with Sidney Olcott, cut and edited and wrote captions…got up a 
large part of the advertising matter, and, with it all, averaged a reel a week.”  She added, 
“It was work in those days – but creative work, blazing the trail.” 
 
 Why were so many women active in the early years of filmmaking?  Why not. The 
movie business was a thriving industry. It offered opportunities for economic independence 
and creative work. During an era of the “new woman,” when women were thinking 
expansively about what they might do with their lives, the fledgling motion picture industry 
offered incredible opportunities.  What is more, women’s voices were valued in the early 
years of motion picture production.  Female moviegoers were actively courted in an effort to 
legitimate the new art form – and having female filmmakers working behind the scenes was 
considered an essential asset, not a liability. 
 
 In Los Angeles, the new Universal City complex was home to many female filmmakers.  
Lois Weber was the studio’s top director in the mid-1910s – studio boss Carl Laemmle called 
her his “best man on the lot” – but she was by no means alone.  Cleo Madison, Ida May 
Park, Ruth Ann Baldwin, Elsie Jane Wilson, Ruth Stonehouse and Lule Warrenton all directed 
for the studio as well.  In fact, Universal released at least 170 films directed by women 
between 1914 and 1919, according to film historian Mark Garrett Cooper.  And Universal 
celebrated its stable of female filmmakers, counting them among the “wonders” contained 
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within Universal City limits, according to studio publicity. When Lois Weber ran for Mayor of 
Universal City on an all-female, women’s suffrage ticket in 1913, eliciting derisive coverage in 
the national press, Universal countered by boasting that its workforce included “some of the 
brainiest as well as most beautiful women in America.” Female filmmakers were an 
advantage for Universal in the silent era, something they were proud to celebrate. 
 
 In the end, the moment of opportunity for female filmmakers was relatively short-lived.  
The movie business quickly became extremely lucrative and after the first World War larger 
studios began consolidating power by buying up theater chains and forcing out independent 
producers and exhibitors. To finance these acquisitions, studios borrowed considerable sums 
of money from Wall Street, and in doing so became eager to adopt a more conventional 
“masculine” corporate ethos, as historian Karen Ward Mahar has shown. Women were 
pushed out of leadership roles and positions of creative control; those with independent 
production companies could not compete with the powerful studios and found it increasingly 
difficult to finance productions and get distribution.  Ironically, then, just at the moment when 
women had achieved the right to vote with the passing of the Nineteenth Amendment in 
1920, their fortunes in the film industry, once so bright, began to fade.  As film historian Jane 
Gaines puts it, silent cinema’s female filmmakers were “pink slipped,” pushed out of the 
industry, then “forgotten” in its subsequent histories.   
 
 So rapid was this shift that by the late 1920s Lois Weber found male crews 
unaccustomed to working with female directors and uncomfortable taking orders from them – 
a marked contrast to the universal respect she had commanded on movie sets early in her 
career.  Interviewed about the changes that swept Hollywood at the beginning of the Jazz 
Age, privileging powerful studio conglomerates over small independent outfits, Gene 
Gauntier recalled, “After being master of all I surveyed, I could not work under those 
conditions.” 
 
 The first histories of Hollywood written in the late 1920s and early 30s excluded any 
consideration of female filmmakers, focusing instead on female stars like Mary Pickford and 
Gloria Swanson. Scores of women who had been essential to the fledgling movie business as 
directors, screenwriters and producers were forgotten in an initial rush to legitimate the newly 
powerful industry.   
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ACTIVITIES 
 
ENGAGING WITH THE AFI CATALOG 
 

1. Explore the AFI Catalog entry for the film “Shoes” by Lois Weber (1916), read the 
“History,” “Credits,” and “Synopsis,” and answer the following questions: 

○ How was the film reviewed when it was released in 1916? 
○ What story is the film based on? 
○ In your own words, describe the plot of the film.   
○ What production company released the film?  

 
2. Explore the AFI Catalog and answer the following questions: 

○ How many films did Lois Weber direct?  
○ How many films did Lois Weber direct starring Mary MacLaren?  
○ What other roles did Lois Weber have in the making of her films?  
○ How many films were released by Universal Pictures (formerly called Universal 

Film Manufacturing Company) in 1916? 
○ Find two other films starring Mary McLaren. Based on their synopses, how do 

these films compare to “Shoes?” Do they have similar or different themes?  
○ How many other films were made about “poverty” in 1916? (You can search 

for films by subject and year) 
○ How many other women directors can you find between the years 1910 and 

1930? What are some of their names?  
 

BUILDING RESEARCH SKILLS 
 

1. Read the profile on Lois Weber from the Columbia University Women Film Pioneer’s 
Project and answer the question:  

○ According to Photoplay (March 1917), for a time, Weber was the highest paid 
director in Hollywood. However, something shifted in the 1920’s. The essay 
suggests three potential reasons for the downturn in her career, what are the 
potential reasons?  
 

2. Read the Library of Congress essay on “Shoes” directed by Lois Weber and answer 
the following questions: 

○ The author, Shelley Stamp, writes that the Los Angeles Examiner praised the 
film’s “exact portraiture of the appalling currency of poverty.” What was the 
date of the Los Angeles Examiner article?  

○ The essay mentions three examples of “realism” in the set design of the film, 
“Shoes.” One example is that the entire contents of a five-and-dime store were 
transported to the studio for the retail scenes. What is one other example? 

 
3. Using the database, Lantern - Media History Digital Library 

(https://lantern.mediahist.org), find two original reviews of the film, “Shoes” and 

https://aficatalog.afi.com
https://aficatalog.afi.com
https://wfpp.columbia.edu/pioneer/ccp-lois-weber/
https://www.loc.gov/static/programs/national-film-preservation-board/documents/shoes.pdf
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write a paragraph describing how the film was received at the time it was released, 
citing the primary sources. (Try searching “Lois Weber, Shoes” to get started).  
 

4. Go to the Columbia University Women Film Pioneer’s Project article, “How Women 
Worked in the US Silent Film Industry” and read sections 1 (Who Worked at What 
and When) and 5.1 (Women’s Work before It Was “Women’s Work”). 
Then, answer the questions: 

○ What other jobs did women hold in the film industry during the silent film era, 
(approximately 1900-1920)?  

○ Describe the phenomenon known as “Universal Women.” 
 

5. Read “The Universal Women” chapter from Anthony Slide’s The Silent Feminists: 
America’s First Women Directors. The author notes that in the 1910’s, Universal 
Studios had nine women under contract as directors. Other than Lois Weber, can you 
find four other female directors mentioned in the chapter?  
 

6. Watch the short KCET documentary, LOST LA: Dream Factory, and answer the 
questions:  

○ Why did the film industry want to attract more women in the early 20th 
Century? 

○ What happened in 1920 that created a backlash against women’s freedom 
and led to Lois Weber’s film being dropped from Paramount Studios?  

 

 
Postcard of Universal City, 1915  

https://wfpp.columbia.edu/essay/how-women-worked-in-the-us-silent-film-industry/
https://www.pbs.org/video/dream-factory-hoktrk/
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CRITICAL VIEWING OF THE FILM, “Shoes,” by LOIS WEBER 
 

1. Watch the film once to allow students to experience it as the audience did at the time 
it was released. Then watch it a second time for critical viewing.  
 

2. While critically viewing the film, ask students to pay close attention to the following 
(see WORKBOOK SECTION III). Try creating groups of four and assigning each 
element to one student. After viewing, the group members can share their findings with 
each other, and then report back to the larger class.  

a. Characters (see glossary for definition) - What do you notice?  
b. Set Design (see glossary for definition) - What do you notice?  
c. Close-ups (see glossary for definition) - What do you notice?  
d. Editing (see glossary for definition) - What do you notice? 

 
3. Upon viewing the film, ask students to respond to the following questions (see 

WORKBOOK SECTION IV). If necessary, assign questions to groups ahead of time so 
that they can closely examine these moments in the film during the screening.  
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a. In your opinion, what do the new shoes symbolize? What do the old shoes 
symbolize? 

b. Before going to the Blue Goose, Eva stares into a broken mirror. What do you 
think is going on in Eva’s mind? What might the broken mirror symbolize?  

c. Share some examples of close-ups in the film. What effect did they have on 
you? Why might the filmmaker use close-ups? 

d. How does Lois Weber (the filmmaker) use facial expressions to help tell the 
story? Provide an example from the film. 

e. How does the set design help to tell the story? Provide an example from the 
film.  

f. There are occasions when Weber uses juxtaposition and superimposition in the 
editing (see glossary for definitions). What might have been Weber’s intention 
in using these techniques?   

g. How does Lois Weber use symbolism to convey meaning throughout the film? 
h. What do you think was the intent of the filmmaker (Weber) in making this film? 

 
ASSESSMENT: APPLYING KNOWLEDGE, MAKING CONNECTIONS, & CREATING 
 
Choose ONE: 
 

1. Respond to these two questions in a one-page written essay or 1–3-minute video: Why 
is it important to recognize Lois Weber and her impact on early Hollywood? Why do 
you think female film pioneers have been largely omitted from history books until 
now? 
 

2. Imagine that the film “Shoes” was set in present-day America, how would it be 
different? How would it be similar? Write a synopsis for this new version of the film. 
Include the setting and locations, the characters and their backstories, the plot, and 
visual style. (Think about “Who, What, When, Where, and How”)  
 

3. Using a variety of databases, research other films by Lois Weber. Create a slideshow 
presentation that provides an overview of five of her films (including “Shoes”). Include 
titles, production companies, dates, a synopsis for each, and images (a film still, a 
movie poster, a photograph of the director at work, etc.).  
 

4. Using a variety of databases, research other films by “Universal Women.” Create a 
slideshow presentation that provides an overview of five Universal Pictures’ films by 
women directors other than Lois Weber. Include titles, production companies, dates, a 
synopsis for each, and images (a film still, a movie poster, a photograph of the 
director at work, etc.).  
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5. Create a visual timeline of Lois Weber’s career and filmography — using text, images, 
movie posters, movie reviews, and any other media that is appropriate.  
 

6. Compare and contrast “Shoes” (1916) to a contemporary feature film about poverty 
(made in the last 20 years). Examples include: The Pursuit of Happyness [PG-13], 
Slumdog Millionaire [R], The Breadwinner [PG-13], and Queen of Katwe [PG]. What 
are some of the similarities? What are the main differences? Consider both the story 
and the style of the films. Write a short essay comparing and contrasting these two 
films.  
*R-rating means “Restricted,” children under 17 require accompanying parent or 
adult guardian. This rating means the film contains adult material such as adult activity, 
harsh language, intense graphic violence, drug abuse and/or nudity. 
 

7. Imagine that you are a journalist in the 1910s and write a one-page review either 
praising or criticizing “Shoes.” Use the original reviews of the film as an inspiration 
and a model.  

 
 
EXTENSIONS for PROJECT-BASED LEARNING 
These activities can be done in a Media Arts class or arts integration context within a 
History/Social Studies or English Language Arts class with appropriate foundations in media 
arts.  
 
High School - Media Arts / Proficient 

● Create a photographic essay documenting poverty in the present-day. Be mindful of 
the ethics of photojournalism, more information here: https://nppa.org/code-ethics.  

● Create a slideshow presentation about women directors in early cinema.  
● Create a slideshow presentation about films from the silent era that had “poverty” as 

a theme.  
 
High School - Media Arts / Accomplished 

● Create a short, silent, narrative film (3 minutes) about one of the themes in “Shoes,” 
set in present-day, in your own city, town, or community. (Themes: poverty, 
unemployment, women’s rights, unequal pay, taking care of a family). 

● Create a short documentary (3 minutes) about the present-day reality of one of the 
themes in “Shoes” (poverty, unemployment, women’s rights, unequal pay, taking care 
of a family). 
 

High School - Media Arts / Advanced 
● In collaborative groups, create a short documentary (5-10 minutes) or multimedia 

installation about the role of women in early Hollywood. 
● In collaborative groups, create a treatment and/or storyboards for a short narrative 

(fictional) film that responds to the question, “How would the world be different today 
if more women had been in positions of power throughout the 20th Century?”  
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Shoes 
 
By Shelley Stamp 

A profile of director Lois Weber published shortly 
after the release of “Shoes” celebrated her ability to 
probe “complex questions which are challenging in-
telligent thinkers the world over” in a “dignified and 
dramatic manner.”1 Working at Universal in the mid-
1910s, where she enjoyed enormous respect and 
substantial creative control, Weber wrote and di-
rected ambitious features on highly topical and 
deeply contentious issues of the day, including drug 
addiction, capital punishment, and the fight to legal-
ize contraception. She considered cinema a modern 
“voiceless language” capable of engaging popular 
audiences in critical cultural debates, much as a 
newspaper editorial or a religious sermon might do. 
 
In “Shoes” Weber tackled one of the early twentieth 
century’s most pronounced social phenomena – the 
influx of young, single women into the wage labor 
force where they were often exploited and under-
paid. Eva Meyer (Mary MacLaren), the film’s central 
character, supports her entire family with the meager 
salary she earns working in a five-and-dime store.  
They are destitute as a result, often unable to buy 
basic necessities. In one of the film’s most harrowing 
scenes, Eva lies awake at night haunted by the 
specter of poverty that grips her family. Standing on 
her feet all day without adequate breaks, Eva quickly 
wears out the thin soles on her boots, but her fami-
ly’s impoverished circumstances do not permit her to 
replace them. A pair of boots in a shop window she 
passes on her way to work every day becomes an 
emblem of Eva’s deprivation and longing. Surround-
ed by merchandise in the store where she works, 
Eva is unable to participate in the consumer econo-
my her labor supports. In the end, the film suggests, 
she trades sex for the coveted pair of boots. 
 
Weber’s interest in under-paid shop girls like Eva 
Meyer echoed concerns expressed by many Pro-
gressive Era social reformers who worried openly 
about the fashion tastes and spending habits of un-
derpaid female workers, as well as the sexual econ-
omy spawned by wage inequities between young 
men and women. In her 1911 survey of retail work-
ers, for instance, Louise De Koven Bowen lamented 
that shop girls “work surrounded by, and selling, the 
luxuries which they all crave for a wage compensa-
tion inadequate for a life of decency and respectabil-
ity.”2  Making its own link to these studies clear, 
“Shoes” opens with a passage from Jane Addams’ 
well-known 1912 book “A New Conscience and An 

Ancient Evil” about a young woman who had 
“yielded to temptation” and “sold herself for a new 
pair of shoes.”3  
 
Interviewed during the making of “Shoes,” Weber 
explicitly allied herself with reformers like Addams 
and Bowen, recalling her own early “missionary work 
in the slums of New York and on Blackwell’s Island.”  
Especially vivid were her experiences working 
“among poor girls,” she said. “I know them and their 
problems, and not a few of my stories have been 
suggested by incidents recalled from those early ex-
periences.”4  Universal’s publicity for the film also 
stressed Weber’s realist approach, noting that the 
entire contents of a five-and-dime store had been 
transported to the studio for the retail scenes, that 
sets in Eva’s tenement apartment had been 
equipped with furniture "specially bought from just 
such people as the Meyers were," and that corned 
beef and cabbage had been cooked on a functioning 
stove during filming.5 Reviewers, too, echoed this 
rhetoric. The “Los Angeles Examiner” praised the 
film’s “exact portraiture of the appalling currency of 

This advertisement appeared in the June 24, 1916 edition 
of Motion Picture World. Courtesy Media History Digital 
Library. 
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The views expressed in this essay are those of the author and do not 
necessarily represent the views of the Library of Congress. 

Shelley Stamp is Professor of Film & Digital Media at the 
University of California, Santa Cruz. This essay is 
adapted from her book Lois Weber in Early Hollywood, 
winner of the Richard Wall Special Jury Prize from the 
Theatre Library Association.  

poverty” and Louella Parsons enthusiastically en-
dorsed “Shoes,” linking its message to "societies and 
organizations that are working night and day for the 
establishment of a minimum wage scale for women.” 6   
 
For her script Weber also drew inspiration from Stel-
la Wynne Herron’s short story “Shoes,” originally 
published in “Collier’s” magazine.7  While the out-
lines of the plot remain the same – an underpaid 
shop girl trades sex for shoes – Weber added ele-
ments to her script that complicate the treatment of 
sexuality and consumer desire. Whereas Herron’s 
story begins simply with Eva arriving home on a Sat-
urday evening clutching her weekly pay, the film de-
votes substantial energy to intervals between work 
and home, particularly moments when Eva is poised 
in front of the shop window admiring the boots on 
display.  Before we ever learn of her destitute family 
and her desperate need to replace her worn foot-
wear, viewers are invited to share Eva’s interest in 
the shoes as items of fashion. Moreover, in Herron’s 
story no extended seduction leads up to Eva’s sexu-
al “downfall.” Weber, on the other hand, added a de-
tailed subplot in which Eva is courted by an unscru-
pulous cabaret singer, eventually succumbing to his 
overtures. Emphasizing Eva’s interest in fashion, as 
well as her participation in the heterosexual dating 
economy, Weber’s script complicates the circum-
stances under which Eva trades sex for shoes.  
Though they are underplayed in Herron’s story, con-
sumer desire and sexual desire play significant and 
significantly intertwined roles in Weber’s film. 
 
Weber also employed a host of cinematic devices 
that visualize Eva’s longings, articulate the imbalanc-
es of power in her household, and allow us to share 
her experiences of exhausting labor and humiliating 
poverty. Working with pioneering cinematographers 

Dal Clawson and Allen T. Siegler, Weber used super-
impositions, matte shots, tracking shots and optical 
point of view in highly imaginative ways. Woven 
throughout the film are moments when we are encour-
aged to share Eva’s viewpoint, to understand what it 
means to work hard, to feel ashamed of one’s circum-
stances and fearful about the future, and to long for 
one potent symbol of escape – a new pair of shoes.  
 
1 Ernestine Black, “Lois Weber Smalley,” Overland Monthly 68 
(Sept 1916):  198. 
 
2 Louise De Koven Bowen, The Department Store Girl (Chicago:  
Juvenile Protection Association of Chicago, 1911), 1. 
 
3 Jane Addams, A New Conscience and an Ancient Evil (New 
York: MacMillan, 1912). 
 
4 “Lois Weber Talks Shop,” Moving Picture World, 27 May 1916, 
1493. 
 
5 “Shoes,” Moving Picture Weekly, 24 June 1916, 34. 
 
6 “A Pair of Shoes,” Los Angeles Examiner, 17 July 1916, n.p.  
Env. 2518, Robinson Locke Collection, New York Public Library 
for the Performing Arts; quoted in “Shoes,” Moving Picture 
Weekly, 24 June 1916, 12. 
 
7 Stella Wynne Herron, “Shoes,” Collier's, 1 January 1916, 8-9, 25. 
 

Library of Congress entry for "Shoes" by Lois Weber (1916) https://www.loc.gov/static/programs/national-film-
preservation-board/documents/shoes.pdf 
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Retrieved from Lantern (https://lantern.mediahist.org/), an open access co-production of the Media History 
Digital Library and the University of Wisconsin-Madison Department of Communication Arts. 
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GLOSSARY  
 
The following definitions are taken from Columbia University’s Film Glossary: 
https://filmglossary.ccnmtl.columbia.edu/ as well as other film terminology resources and 
online dictionaries. 
 
Character 
A character is a person or other being in a narrative such as a novel, play, television series, 
film, or video game. 
 
Cinematography 
Derived from the French word cinématographe coined by the Lumière brothers, 
cinematography literally means “writing in movement” and is generally understood as the art 
and process of capturing visual images with a camera for cinema. Closely related to 
photography, cinematography has as much to do with lighting as it does with film. 
Cinematography includes technical elements, such as camera, lens, film stock, and lighting, 
and more aesthetic concerns, such as camera angle, framing, duration of a shot, distance, 
and movement. The member of a film crew who is responsible for cinematography is known 
as the cinematographer or director of photography. 
 
Close-up 
A close-up is a shot in which a person’s face fills most of the screen, although the term can 
also refer to any shot in which an object appears relatively large and in detail. 
 
Director 
A film director controls a film's artistic and dramatic aspects and visualizes the screenplay (or 
script) while guiding the technical crew and actors in the fulfillment of that vision. The director 
has a key role in choosing the cast members, production design, and all the creative aspects 
of filmmaking. 
 
Editing (in film) 
Editing is the process of putting a film together – the selection and arrangement of shots and 
scenes. Editing can condense space and time, emphasize separate elements and bring them 
together, and organize material in such a way that patterns of meaning become apparent. 
Editing can determine how a film is perceived: for instance, quick, rapid cuts can create a 
feeling of tension, while slow motion can create a dramatic effect. 
 
Film Review / Film Criticism 
Film criticism is the analysis and evaluation of films and the film medium. The concept is often 
used interchangeably with that of film reviews. A film review implies a recommendation 
aimed at consumers, however not all film criticism takes the form of reviews. 
 
Film Studio 
A film studio (also known as a “movie studio” or simply “studio”) is a major entertainment 
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company or motion picture company that has its own privately owned studio facility or 
facilities that are used to make films, which is handled by the production company.  
 
Intertitle 
A word or group of words (such as dialogue in a silent movie or information about a setting) 
that appear on-screen during a movie but are not part of a scene. 
 
Juxtaposition 
Juxtaposition is the act of placing two or more things side-by-side to compare or contrast. It is 
used throughout art and literature to create meaning from two or more things. In film editing, 
to juxtapose a shot before or after another is to create meaning that the shots would not have 
without each other.  
 
Lighting 
The lighting is responsible for the quality of a film’s images and often a film’s dramatic effect. 
Early photoplays were usually filmed outside, with natural light, or in studios with glass roofs. 
Eventually, better lighting techniques made it possible for studio productions to have a more 
natural look. 
 
Mise-en-scene 
Literally translated as “staging in action,” mise-en-scène originated in the theater and is used 
in film to refer to everything that goes into the composition of a shot–framing, movement of 
the camera and characters, lighting, set design and the visual environment, and sound. 
 
Plot 
The main events of a play, novel, movie, or similar work, devised and presented by the writer 
as an interrelated sequence. 
 
Producer 
A film producer is a person who oversees film production. Either employed by a production 
company or working independently, producers plan and coordinate various aspects of film 
production, such as selecting the script; coordinating writing, directing, editing; and arranging 
the financing. 
 
Production Company 
A production company, production house, production studio, or a production team is a 
business that provides the physical basis for works in the fields of performing arts, new media 
art, film, television, radio, video games, websites, and more. Generally, the term refers to all 
individuals responsible for the technical aspects of creating a particular product. 
 
Set Design 
Set design is the creation of theatrical, as well as film or television scenery such as the 
interiors of homes.  
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Silent Film 
A silent film is a film with no synchronized sound (in particular, no audible dialogue). The plot 
may be conveyed by the use of title cards or intertitles. Silent films were almost always 
accompanied by live sounds, such as a pianist or theater organist, or sometimes a small 
orchestra. 
 
Superimposition 
Superimposition is when two or more images are placed over each other in the frame. 
 
Synopsis 
In screenwriting, a movie synopsis is a brief summary of a completed screenplay's core 
concept, major plot points, and main character arcs. 
 
Treatment 
A treatment is a document that presents the story idea of your film before writing the entire 
script. Treatments are often written in the present tense, in narrative-like prose, and highlight 
the most important information about your film, including title, logline, story summary, and 
character descriptions. 
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HISTORY & SOCIAL SCIENCE STANDARDS 
 
STATE - HISTORY / SOCIAL SCIENCE CONTENT STANDARDS FOR CALIFORNIA PUBLIC 
SCHOOLS (more info here)  
Grade: 11 
 
“With the History-Social Science Framework for California Public Schools as a guide to the 
eras and civilizations to study, these standards require students not only to acquire core 
knowledge in history and social science but also to develop the critical thinking skills that 
historians and social scientists employ to study the past and its relationship to the present. It is 
possible to spend a lifetime studying history and not learn about every significant historical 
event; no one can know everything. However, the State Board hopes that during their years 
of formal schooling, students will learn to distinguish the important from the unimportant, to 
recognize vital connections between the present and the past, and to appreciate universal 
historical themes and dilemmas.”  
 
US.11.5.4 
Analyze the passage of the Nineteenth Amendment and the changing role of women in 
society. 
 
US.11.5.6 
Trace the growth and effects of radio and movies and their role in the worldwide diffusion of 
popular culture. 
 
US.11.11.3 
Describe the changing roles of women in society as reflected in the entry of more women into 
the labor force and the changing family structure. 
 
NATIONAL COUNCIL for SOCIAL STUDIES CURRICULUM STANDARDS  
Grades 9-12 
(more info here)  
 
NCSS.D2.His.1.9-12 
Evaluate how historical events and developments were shaped by unique circumstances of 
time and place as well as broader historical contexts. 
 
NCSS.D2.His.2.9-12 
Analyze change and continuity in historical eras. 
 
NCSS.D2.His.3.9-12 
Use questions generated about individuals and groups to assess how the significance of their 
actions changes over time and is shaped by the historical context. 
 

https://www.socialstudies.org/standards/c3
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NCSS.D2.His.12.9-12 
Use questions generated about multiple historical sources to pursue further inquiry and 
investigate additional sources. 
 
NCSS.D2.His.14.9-12. 
Analyze multiple and complex causes and effects of events in the past. 
 
NCSS.D2.His.16.9-12 
Integrate evidence from multiple relevant historical sources and interpretations into a 
reasoned argument about the past. 
 
NCSS.D3.Eval.1.9-12 Gather relevant information from multiple sources representing a wide 
range of views while using the origin, authority, structure, context, and corroborative value of 
the sources to guide the selection. 
 
COMMON CORE STATE STANDARDS: ENGLISH LANGUAGE ARTS READING AND 
WRITING STANDARDS FOR HISTORY/SOCIAL STUDIES 
 
Grades: 9-12 
 
“To be ready for college, workforce training, and life in a technological society, students 
need the ability to gather, comprehend, evaluate, synthesize, and report on information and 
ideas, to conduct original research in order to answer questions or solve problems, and to 
analyze and create a high volume and extensive range of print and nonprint texts in media 
forms old and new. The need to conduct research and to produce and consume media is 
embedded into every aspect of today’s curriculum. In like fashion, research and media skills 
and understandings are embedded throughout the Standards rather than treated in a 
separate section.” 
 
9th-10th Grade / Reading (more info here) 
 
CCSS.ELA-LITERACY.RH.9-10.1 
Cite specific textual evidence to support analysis of primary and secondary sources, attending 
to such features as the date and origin of the information. 

CCSS.ELA-LITERACY.RH.9-10.2 
Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary of how key events or ideas develop over the course of the text. 

CCSS.ELA-LITERACY.RH.9-10.3 
Analyze in detail a series of events described in a text; determine whether earlier events 
caused later ones or simply preceded them. 

http://www.corestandards.org/ELA-Literacy/RH/9-10/


IN HER SHOES Curriculum 21 

CCSS.ELA-LITERACY.RH.9-10.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
describing political, social, or economic aspects of history/social science. 

CCSS.ELA-LITERACY.RH.9-10.9 
Compare and contrast treatments of the same topic in several primary and secondary 
sources. 

 

9th-10th Grade / Writing (more info here)  

CCSS.ELA-LITERACY.WHST.9-10.8 
Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the usefulness of each source in answering the research 
question; integrate information into the text selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for citation. 

 

11th-12th Grade / Reading (more info here)  

CCSS.ELA-LITERACY.RH.11-12.1 
Cite specific textual evidence to support analysis of primary and secondary sources, 
connecting insights gained from specific details to an understanding of the text as a whole. 

CCSS.ELA-LITERACY.RH.11-12.2 
Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary that makes clear the relationships among the key details and ideas. 

CCSS.ELA-LITERACY.RH.11-12.4 
Determine the meaning of words and phrases as they are used in a text, including analyzing 
how an author uses and refines the meaning of a key term over the course of a text. 

CCSS.ELA-LITERACY.RH.11-12.9 
Integrate information from diverse sources, both primary and secondary, into a coherent 
understanding of an idea or event, noting discrepancies among sources. 

11th-12th Grade / Writing (more info here)  

CCSS.ELA-LITERACY.WHST.11-12.7 
Conduct short as well as more sustained research projects to answer a question (including a 
self-generated question) or solve a problem; narrow or broaden the inquiry when 
appropriate; synthesize multiple sources on the subject, demonstrating understanding of the 
subject under investigation. 

http://www.corestandards.org/ELA-Literacy/WHST/9-10/
http://www.corestandards.org/ELA-Literacy/RH/11-12/
http://www.corestandards.org/ELA-Literacy/WHST/11-12/
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CCSS.ELA-LITERACY.WHST.11-12.8 
Gather relevant information from multiple authoritative print and digital sources, using 
advanced searches effectively; assess the strengths and limitations of each source in terms of 
the specific task, purpose, and audience; integrate information into the text selectively to 
maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and 
following a standard format for citation. 

CCSS.ELA-LITERACY.WHST.11-12.9 
Draw evidence from informational texts to support analysis, reflection, and research. 

 
NATIONAL MEDIA ARTS STANDARDS (more info here)  
(California Media Arts Standards use the same language but have a different coding system, 
see CA coding below in blue) 
 
Grades: 9-12 
 
“...media arts education provides unique possibilities for individual and collaborative creative 
inquiry. The student fluent in media arts is ultimately engaged in self-directed creative inquiry 
and cultural development which incorporates capacities for multimedia communication, 
design thinking, technical production, interdisciplinary integration, project management, and 
broad cultural and digital literacies.” (California Arts Education Framework for Public 
Schools) 
 
MA:Re8.1.I - High School Proficient / Responding 
(Prof.MA:Re8) 
Analyze the intent, meanings, and reception of a variety of media artworks, focusing on 
personal and cultural contexts. 
 
MA:Re8.1.II - High School Accomplished / Responding 
(Acc.MA:Re8) 
Analyze the intent, meanings, and influence of a variety of media artworks, based on 
personal, societal, historical, and cultural contexts. 
 
MA:Re8.1.III - High School Advanced / Responding 
(Adv.MA:Re8) 
Analyze the intent, meanings, and impacts of diverse media artworks, considering complex 
factors of context and bias. 
 
MA:Cn11.1.I - High School Proficient / Connecting 
(Prof.MA.Cn11) 
Demonstrate and explain how media artworks and ideas relate to various contexts, purposes, 
and values, such as social trends, power, equality, and personal/cultural identity. 
 

https://www.nationalartsstandards.org/sites/default/files/Media%20Arts%20at%20a%20Glance%20-%20new%20copyright%20info.pdf
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MA:Cn11.1.II - High School Accomplished / Connecting 
(Acc.MA.Cn11) 
Examine in-depth and demonstrate the relationships of media arts ideas and works to various 
contexts, purposes, and values, such as markets, systems, propaganda, and truth.  
 
MA:Cn11.1.II - High School Advanced / Connecting 
(Adv.MA.Cn11) 
Demonstrate the relationships of media art ideas and works to personal and global contexts, 
purposes, and values, through relevant and impactful media artworks. 
 




